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Editorial 
Susan Goff 

  

 

The language of “transformational change” has been rising into the 
action research and action-learning field for some time. Perhaps 
you share my history that it was Gregory Bateson’s levels of 
learning in his book,  “Steps Towards an Ecology of Mind” that 
provided an early entry point for me into this idea.  

In his text Bateson lays out a meticulous analysis of five levels of 
learning, from a baseline of Zero Learning where learning is 
reactive and not subject to correction, to a Level 4, which in his 
view at the time was unlikely to ever be achievable. It was 
theoretically possible through a combination of “phylogenesis with 
ontogenesis” (1972, p.298).  

I confess that in refreshing my memory about this seminal text to 
write this editorial I was seriously challenged by the required 
exertion of logic and language  – but simply Level 4 is achieved 
when the evolution of physical forms takes place with the 
evolution of maturational processes. Biologically, this takes eons, 
but sociologically and in the context of the Anthropocene, where-in 
human thought is changing the form of the planet, Bateson’s 
theories provide an early understanding of transformative change.  

In this issue of ALARj our field has produced some riveting and 
practical contributions to discussions about transformative change.  

We begin with a contribution from Ortrun Zuber-Skerritt who 
paces us through an interweaving of a text on emergent learning 
(Taylor, 2011) in the context of transformational community 
development. Zuber-Skerritt recognises that we need a new 
mindset of people power which in the traditions of participatory 
action research draw on local traditions, circumstances and 
resources to improve their conditions of life through consciousness 
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of learning. The shift that this paper makes is the type of learning 
being focussed on that makes the form of change transformational.  
 
The emergent learning experience typically progresses through 
stages of stability and instability, which in this paper are in turn, 
reflected upon by a group of life long action learners working with 
the author in a Samoan community in Queensland.  Zuber-Skerritt 
provides clear evidence of how people can indeed experience a 
change in the set of their minds together, which in turn changes 
how they act in the world (together) – in this case with regard to a 
specific community’s development approaches and needs. In her 
own words: 

…we have arrived at sustainability. This means we – the 
community development professionals – can retreat. 
Members of the community are now confident in their 
ability to solve their community problems themselves, to 
proceed to new cycles in the spiral of emergent learning, as 
and when they believe necessary, and to help other 
communities on the same lifelong action learning journey. 

Such a progress requires leadership, and our second paper by 
Shankar Sankaran is an account of how to strengthen new forms of 
leadership in this case, appropriate to the not-for-profit sector.  
 
The paper records deliberations about this question through two 
cycles of reflections at ALARA conference workshops in the 
context of an ARC funded research project. Four forms of 
leadership are introduced to the reader and the participants – 
authentic, servant, spiritual and relational. The two cycles of 
reflections produce the author’s concluding insights. There is a 
need for greater familiarity with different forms of leadership, not 
only in theory but also in everyday practices in our organisations. 
The issue of whether an organisation is for profit or otherwise was 
raised as a key determinant of the kinds of leadership used.  
 
Our third paper is an example of how transformational change and 
particular qualities of leadership combine to produce material 
benefits in our everyday worlds.  
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The claim to a different kind of leadership is immediately evident 
in the collaborative nature of the authorship of the paper. Bronwyn 
Fredericks, Robyn Clark, Mick Adams, John Atherton, Stella 
Taylor-Johnson, Jo Wu, Jill Esquivel, Kathy Dracup and Natahlia 
Buitendyk our each the co-authors of our next article. This 
collaboration describes a participatory action research project to 
develop and trial an “app” for use on i-pads to monitor fluid levels 
of Indigenous Australian sufferers of heart disease.  The intention 
of the project was to use the app to both educate users about heart 
health and heart care, and to assess the extent to which the system 
was user-friendly.  
 
The article describes the particular needs of good PAR practice – 
where progress can be slow as the everyday context of the inquiry 
is an actor in the research activities. This can sometimes means that 
priorities change, cultural values are as important as research 
values if not more so, that process can be more important than 
outcomes.  
 
The paper presents a balance between reflections on methodology, 
working with virtual technologies in the context of indigenous 
health, and the urgencies of making material differences in the 
lives of marginalised peoples through culturally informed 
transformative learning and inquiry practices.  
 
Our last item for this issue is a book review. The book is to be 
released in early 2014: its title is “The human capacity for 
transformational change: the future of the Collective Mind” by 
Valerie A. Brown and John A. Harris. This text is entirely in 
keeping with the focus of our issue, providing significant 
conceptual development about the nature of transformational 
change in the Anthropogenic Age.  
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Transformational Community 
Development through 

Emergent Learning 
Ortrun Zuber-Skerritt 

  

 

Abstract 

This article applies the concept of ‘emergent learning’ (Taylor, 
2011) to action learning and action research (ALAR) in general, 
and to lifelong action learning (LAL) in particular. It discusses 
Taylor’s conceptual framework of leadership development in the 
new context of community development, aiming for community 
development that is transformational and sustainable, through 
and with learning that can be cascaded to others. The article 
illustrates this theoretical model in practice with a community–
university partnership program in Australia where participants 
were cognisant of action learning but not of the theory of emergent 
learning. The program data shows alignments and linkages with 
the model of emergent learning which suggests that it is relevant 
to transformational learning personally, professionally and in the 
community. Our research also suggests that readers may usefully 
apply this model not only to community development, but also to 
ALAR projects or programs in other areas such as education, 
higher education, health, and professional and leadership 
development in government and industry. By analyzing the new 
theoretical model of emergent learning and validating it through 
data collected for a different purpose, this study helps to extend the 
emergent paradigm and methodology of both ALAR and LAL. 

Keywords 

Emergent learning, lifelong action learning, action research, community 
development 
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Introduction 

Recent literature abounds on action learning and action research 
(ALAR). It has inspired literature on related concepts in this 
emergent paradigm and methodology, such as lifelong action 
learning or LAL (Zuber-Skerritt and Teare, 2013), critical 
participatory action research or PAR (Kemmis et al., 2014), 
participatory action learning and action research or PALAR 
(Zuber-Skerritt, 2011, 2012), and so forth. The challenge for 
scholars and practitioners is to select or adapt the approach most 
appropriate to their own value system/worldview and to the 
purpose and aims of their projects or programs. This is certainly 
true when trying to change or improve our practice and to 
facilitate organizational or community development. This article 
therefore introduces a new concept of ‘emergent learning’ 
developed by Taylor (2011) and relates it to ALAR in general, to 
LAL in particular, and to transformational, sustainable community 
development specifically. The third concept is explained by Zuber-
Skerritt and Teare (2013: 230): 

Transformational, sustainable community development 
means engaging with the people at grassroots level, 
understanding their cultures, traditions and oppression and 
empowering them to find their own solutions to problems 
of poverty, health and learning to learn by developing their 
confidence and skills in LAL and action leadership. In the 
present times when most of us live ‘connected’ lives in a 
global community, we need a new mindset of people power 
and self-directed, collective behaviour towards a better 
world with a just and equal global society. Instead of 
rationality, control, technical efficiency (rather than 
effectiveness), neo-liberal managerialism and national 
competition (sometimes leading not just to conflict but to 
war), we need a better and more sustainable world for the 
common good of all people for present and future 
generations. 

In May 2013 I had the opportunity to meet Marilyn Taylor at the 
Royal Roads University in Canada, author of the book entitled 
Emergent Learning for Wisdom (2011). We had never met before and 
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were amazed at the similarities in our thinking and writing, 
developed independently at opposite sides of the world. Although 
we have been influenced by many of the same theorists, such as 
Dewey (1938), Kelly (1963), Freire (1972), Argyris and Schön (1974), 
Schön (1983) and Kolb (1984), we have contributed to different 
literatures and used slightly different terminologies. For example, 
ALAR includes Taylor’s ‘Emergent Learning’ as one of its 
characteristics, for both wisdom and a better world. Although 
Marilyn contributes mainly to the literature on ‘Leadership 
Development,’ her concept of emergent learning is also relevant 
and applicable to ‘Transformational Community Learning and 
Development’. Both fields need new ideas about how to create a 
shift in ways of thinking as a change process, a transformational 
consciousness, and a new perspective/approach to action in this 
21st century world. As Taylor (2011: 3) defines: 

Emergent learning arises from our direct experience of the 
practical world; it is triggered by an unpredicted event. The 
process that follows has the possibility to create not only 
knowledge but also wisdom we need to engage 
productively and effectively in a world of uncertainty. 
Learning that leads to wisdom involves the whole person 
and new dimensions that have been banished from public 
life in the modern era. It requires attention to our right-brain 
processes – sensing, feeling, imagination, metaphor, and 
context – as well as left-brain processes – analysis, logic, 
strategy, and application.  

In other words, wisdom gained through emergent learning 
provides both experiential richness and logical cohesion, as well as 
conscious and unconscious processes. Taylor (2011: 31–32) argues 
that: 

Emergent learning means more than acquiring knowledge 
over a lifetime; it means that we create new knowledge 
continuously as we encounter new conditions and 
challenges. This implies two other qualities of the new 
learning. Learning emerges in relation to a specific context; 
so what we come to know is embedded, and its meaning and 
value are linked to a particular time and place. (original 
emphasis) 
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In this sense, Lifelong Action Learning (LAL) is also emergent, 
creating new knowledge continuously, and embedded in a 
particular context. In addition, LAL is developed collaboratively 
with others in groups, communities or organizations, in an 
intentional and systematic way, and is then cascaded to others. 
Taylor’s generic model of emergent learning can also be applied 
usefully beyond its original application to leadership development, 
for example to community development as well as organizational 
development in industry and government, health, education and 
higher education. This is because of its utility for learning through 
experiences that challenge us with double- and triple-loop learning 
(Argyris and Schön, 1974).  

In brief, single-loop learning means that the learner has changed 
action strategies, but has not identified or digested the principles of 
the process for application elsewhere. Double-loop learning 
involves changes in goals, assumptions, values and/or standards 
for performance through mindful appreciation of the change 
process. Triple-loop learning or ‘third-order learning’ (Bateson, 
2000) is the deepest kind of learning through triple-loop feedback 
generating a transformation in one’s awareness of self and life 
purpose or ‘autobiographical awareness’ (Torbert, 1972). In other 
words, single-loop learning takes a mechanical, technical or surface 
approach to learning, whereas double- and triple-loop learning 
take a deeper and transformational approach that enables positive 
personal, professional and organizational change. In the context of 
twenty-first century accelerated or exponential change, learning 
must be more than technical and superficial; it needs to be 
transformational, emergent and lifelong through critical reflection 
and meta-reflection on action and experience registered at a deeper 
level. This requires a shift of mind or consciousness, a self-
transforming mind, and a new perspective/approach to acting in 
this world. We are reminded of Albert Einstein’s frequently quoted 
statement: “No problem can be solved from the same level of 
consciousness that created it”. 

My process of inquiry in this article starts with Taylor’s (2011) 
theory, then applies the theoretical principles of each phase and 
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stage of the conceptual model of emergent learning to practice in 
community development through my experiences and insights 
gained from a LAL program for my own new and emergent 
learning. This process validates theoretical and practical 
statements with comments from participants in this LAL program 
in Australia, through their feedback on their actual experiences, 
learning and insights gained. This program was a Griffith 
University Community Partnership program with a community 
organization called the ‘Voice of Samoan People (VOSP), which is 
a disadvantaged community group in Logan City, adjacent to 
Brisbane in Southeast Queensland. The article’s conclusion 
includes questions for critical reflection and possible action readers 
might consider. 

Taylor’s Model of Emergent Learning Applied to 
Transformational Community Development 

In this section I briefly outline the process model that consists of 
four transitions and four phases, each of which I then apply to 
transformational community development (in bold). To 
exemplify Taylor’s conceptual model, I have included illustrative 
commentary (in italics) from ten participants (P1–P10, in bullet 
points) in an Australian community development program with 
and for VOSP. Participants’ comments refer to their GULL projects 
because in this LAL program we used a learning process and 
system developed by the Global University for Lifelong Learning 
(GULL – www.gullonline.org). These participants’ comments are 
indicative of how participants’ thinking develops and discourse 
changes throughout the process of an effective action-learning 
program. The data used are based on Kearney and Zuber-Skerritt 
(2011, 2012) who had obtained permission to use the Samoan 
voices for publication purposes. Taylor’s model is reprinted here 
as Figure 1 with the author’s permission (©Taylor, 2011). 
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Figure 1: Emergent learning process overview (source: 
Taylor, 2011: 60) 

 

Following the process model, we start with Taylor’s Equilibrium 
Phase, that is, the well-balanced condition of mind and 
heart/feeling in which we can anticipate events and navigate our 
experience by using our existing constructs (Kelly, 1963) and 
mental models (Senge, 2006) of the world. The blue zone stands for 
conservatism, stability, consistency and unchanging, stable 
conditions. 

First Transition: Disconfirmation 

Double-loop learning begins with disconfirmation of our set of 
beliefs and basic assumptions of reality and with a challenging 
surprise, such as a breakup or loss of relationship or a sudden loss 
of employment. Triggered by such an unexpected event, the shock 
or unease comes to us as an intuitive sense that something is 
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deeply wrong or has been altered in a damaging way. As one of 
the Australian participants put it: 

Inequality of learning experiences and insufficient attention 
to ethnic differences continue to blight the Queensland 
education system. But there is at least some awakening to 
the nature of these issues, brought about by participants in 
Griffith’s community development program with the 
Samoan community, and this is surely encouraging. (P10)  

In Transformational Community Development, this sense is the 
opener of dialogue, negotiation and identification of issues and 
concerns. These issues provide the basis for planning a LAL 
program that is urgently needed and wanted by the community, 
because it is relevant to and focused on the community’s particular 
problem(s) and enables the community members themselves to 
address these problems in an inclusive and sustainable way. 

First Phase: Disorientation (Red Zone) 

Disorientation or mental confusion can be caused by a significant, 
unexpected and challenging event and evidenced by a crisis of self-
confidence, a sense of inadequacy and anxiety or even anger and 
aggressive behaviour. The red zone symbolizes a strain in 
relationships, defensiveness, and negatively focused alliances that 
create solidarity in complaints and reinforce a culture of blaming. 
Red stands for an ability to see in the dark, a tendency toward 
negativity and destructiveness. It often signifies ‘stop’ or ‘danger’. 
It is interesting to note that the Chinese character for crisis means 
both ‘danger’ and ‘opportunity’. For example, one of the 
Australian participants realized this when reflecting: 

I have learnt that I am not as good as I thought I was. In fact 
I have come to discover how little I know and how much I 
need to learn. I have also come to learn that no man is an 
island and the world does not revolve around me. So this is 
really a self-discovery and the beginning of a new era in my 
self- development. (P2)  

In Transformational Community Development we must try to 
turn a negative situation into an opportunity for positive change, 
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and anger, blame or aggression into creative thinking, hope and 
vision for a better future. How can this be done? 

Second Transition: Reframing 

We may easily become stuck in the red zone by failing to recognize 
or opting out of the emergent learning process and being locked 
into hopelessness in a culture of fear and suspicion. In a global 
context, the implications of this negative pattern of attitude and 
behaviour are enormous. Therefore, it is important to find a way 
out of the red zone by reframing the distressing experience as a 
process of learning and addressing the challenge in a positive way. 
Taylor (2011: 69–70) observes: 

This moment in the sequence is the watershed between 
being stuck in psychic discomfort and moving forward into 
the domain of new possibilities. The decision to move 
forward changes the landscape radically from the glass half 
empty to the glass half full. 

Two Australian participants expressed this transition as follows: 

 I am sure that action learning is the way forward for our 
community. It liberates people, since at the outset participants 
might have relatively low self-esteem and as they journey with 
this, they can move forward and strengthen their self-image and 
self-worth. I think action learning also offers the prospect of 
liberation from poverty, because it facilitates a change in 
mindset. I believe that unless and until people are liberated from 
what holds them back, they will not develop and progress and I 
have discovered that the GULL action learning process does 
liberate us from what holds us back. (P2) 

 I have re-learnt the value of not giving up and the importance of 
stepping out into the unknown – however daunting that may be! 
My involvement in the GULL project has motivated me to pursue 
harder than ever the goals we set for our business to teach 
second language learners. I know there is a huge need in this 
community and I am excited by the avenues that are starting to 
open up in schools and churches to teach English to 
parents/adults. Each bridge crossed and obstacle tackled has 
produced a new phase in my learning. (P5)  
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Our openness to affirmation from a significant person of credibility 
and recognition can help us in the reframing. As observed by one 
of the Australian participants, a senior academic at Griffith 
University who was simultaneously being coached and being a 
personal coach to other participants: 

I have learnt about learners through my coaching of GULL 
participants. Each had distinctive circumstances and 
learning goals, requiring different forms of support. In some 
cases it was to capture their ideas in writing. In others it was 
to shift from a descriptive to a reflective style of writing. I 
found questioning to be effective with all participants. They 
always had information, but needed me as their coach to 
ask the right questions to help them express this 
information. (P4)  

In Transformational Community Development we encourage the 
use of a personal coach selected by each participant and of a 
mentor selected by the program leader for each action learning 
team. Coaches and mentors are respected within and beyond the 
community for their knowledge, skills, wisdom and personal 
influence. Therefore, they are well positioned to help in the 
reframing as a learning process. 

Second Phase: Exploration (Green Zone) 

Stepping into the green zone of the Exploration Phase shifts our 
mind from the known to the unknown and to being relaxed with 
uncertainty – and without resolution. Green signifies ‘go’ or 
moving forward. Taylor (2011: 70) explains: 

The Green Zone represents the shift from an analytical, 
deductive mind to an intuitive, inductive mind, from an 
emphasis on left-brain thinking to an emphasis on right-
brain thinking. We begin with our experience, primary 
knowledge, knowledge from experience …  

The journey in this phase is guided by intuition and starts with 
step-by-step emergent learning, building a rational bridge from the 
known to the unknown and using analogies and metaphors. In this 
phase, people tend to find like-minded others with whom to 
pursue mutual interests and questions through collaborative 
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inquiry. These like-minded people can be found in print, film or 
online articles and online discussions. ‘Insight episodes’ they 
experience through these connections are like previews of the next 
phase and are embedded in ongoing exploration. “Insight episodes 
occur when we are able to connect our experiences to ideas that 
explain or help us understand them.” (Taylor, 2011: 74) They then 
lead to growing self-confidence and personal satisfaction, as we 
create primary knowledge on the basis of concrete experience and 
accumulated insights. This emergent learning was confirmed by 
Australian participants: 

 The sharing of ideas and points of view has provided us so much 
learning and has built and strengthened teamwork. It is like 
having new eyes to see and to analyze issues and events in life... 
Many hands make light work and that is certainly our experience 
of teamwork. Sharing ideas and responsibilities really 
consolidated teamwork, and it resulted in great achievements. 
(P2)  

 I have been blessed and privileged to be part of this great 
experience. Since I was introduced to the GULL program, I have 
met and worked together with great people. I have learned from 
them how to reflect on my past experiences, to develop a positive 
outlook not only for myself but for other people as well. My 
involvement in the GULL program has given me the courage and 
the urge to help others, especially our young Samoan people, 
through mentoring and counseling, so that they can become 
great leaders for the future. (P1) 

 We have discovered that the power of the learning process lies in 
our self-directed journeying, together with the wider team of 
participants and supporters. When we come together as a team, 
we feel empowered to sort out our own issues and we have learnt 
to work and learn together as a team. ... The progress of our 
projects and the bonding we have formed between us have 
empowered me to tackle future challenges confidently. Our 
collective sharing and the chance to hear from these university-
educated people about their passion and commitment and to 
have their knowledge to help us Samoans made me so humble to 
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be in their midst. (P7)  

In Transformational Community Development, this Exploration 
Phase is most important, because participants need to learn that 
knowledge is not definitive, given and static, but continuously 
developing and emergent, and that they themselves can create 
knowledge collaboratively through trial and error, reflection and 
exploring the unknown. To reach this state of mind (relaxed with 
uncertainty) and to develop the ability to collaborate with others, it 
is also extremely important at the very beginning of a community 
development program to introduce activities (e.g., relationship 
building) that develop in participants the values and principles of 
lifelong action learning (LAL), including openness, trust, honesty 
and clear communication.  

Third Transition: Reflecting 

This transition is a shift from exploring interaction with others to 
more intensive reflection. This reflection is a retrospective review 
of the learning journey – and an introspective appraisal of the 
accumulated insights we develop on this journey, and the 
connections we make among these insights. The type of reflection 
we speak about here may be unfamiliar to some people. It is not 
simply recalling or thinking back. It is also thinking through, 
thinking over, thinking critically, unpacking – questioning how, 
why, by and for whom, and what are the connections among 
people, events, decisions, outcomes and other parts of the picture 
that weren’t clear to us earlier. And what is the significance of all 
of this? The reflection process is something like drawing and 
mentally reconstructing the small picture/s and coming to see the 
big picture by recognizing how/why/for whom these small 
pictures fit, or don’t fit, together. Some Australian participants 
expressed the importance of strategic reflection: 

 The activity of reflecting daily, weekly and monthly deepened 
and broadened my knowledge and understanding of an issue, 
and in turn, expanded my learning ability. I have learnt the 
importance of writing and recording events or daily happenings 
as part of my ongoing learning and for future reference. (P2) 
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  I am aware from colleagues that often, in an “aha” moment, we 
come to appreciate that the process of reflection is not just 
incremental but in fact integral to the whole structure of 
understanding. (P10)  

 Regular reflection on these interactions has advanced my 
learning. I have needed to think strategically about the most 
effective and efficient means of achieving outcomes and then 
sustaining these outcomes. In particular, my coach has modeled 
and encouraged strategic behaviour. (P4)  

 I have gained an understanding about the importance of 
strategic daily reflections. Using the GULL concept of action 
learning, and using it with passion and strength, has built my 
self-esteem and confidence. Reflection has helped me to be 
aware of priorities. ... Once the concept is clear and your mind is 
set in an appropriate way, honest and personal daily reflections 
begin to make sense. Thereafter, the weekly summary is easier to 
compile and the process of reflection becomes a habit. (P7)  

In Transformational Community Development reflection is 
essential for lifelong action learning, and for the personal 
development and growth that transforms into community 
development. How to reflect effectively can be learnt by keeping a 
daily, weekly and monthly reflection diary and through 
discussions with peers and a personal learning coach. 

Third Phase: Transformation (Purple Zone) 

“This phase is characterized by a heightened consciousness, 
hyperalertness, and an awakening” (Taylor, 2011: 76). We 
participate in and simultaneously observe the present moment. 
Focusing on values, purpose and ideals, we gain a new 
perspective. We are transformed (double-loop learning) in a 
significant aspect of our life and we gain a new understanding of 
ourselves and our life purpose (triple-loop learning). This learning 
is based on a synthesis of our experiences and insights to this point 
in the process and leads to a new perspective. Purple signifies 
power, richness, abundance and strong emotions. 
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 I feel passionate about my role, responsibilities and duties while 
making a difference in people’s lives within our community. (P9)  

 I have now regained the passion I had for many years to work 
with second language learners here in Logan City. I have re-
learnt the value of patience as well as the qualities of 
perseverance and persistence. I have been encouraged to 
continue this type of work. (P6)  

 Now I have a strong will to do better and this gives me the power 
to help Pacific Island youth not just in Logan but even more 
widely in Queensland. My GULL work has equipped me to help 
my people and has added value to my life. It has extended my 
horizons in education and will help me to definitely reach my 
goals. (P3)  

 We are using action learning to address the main challenges our 
community is experiencing, in particular the under-performance 
of our youngsters in educational attainment. It won’t be easy and 
it will require a sustained effort by many people, with the active 
participation of our community leaders. But we are determined 
to mobilize our community so that we can advance and improve 
together. (P8) 

 GULL has been like an open door inviting me to build my 
confidence and restart my studies. I had said to myself, “You 
have no more chances to study”. ... I am now a better person 
with improved communication. It is like having a light to show 
me the way in my journey and to give me the hope to do better. 
What is happening for me now is exceeding my expectations. 
(P3)   

In Transformational Community Development this feeling of 
elevation, joy and heightened consciousness is usually expressed at 
the end of an action learning program on the occasion of the 
‘Presentation and Celebration Day’, and evidenced by feedback as 
written commentary or in video recordings (e.g., Zuber-Skerritt 
and Teare, 2013, Chapter 6). 
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Fourth Transition: Naming 

This transition is characterized by communicating (naming) the 
synthesis of our experiences and insights to relevant others in a 
way that is intelligible and meaningful to them. We own and want 
to share our perspective and its significance in a social context of 
shared understanding with others, “but also in our own memories 
as a turning point [in our life]. The conceptualization becomes a 
framework to which earlier insights and later refinements can be 
meaningfully integrated” (Taylor, 2011: 78). Like reflection, 
conceptualization is not easy to learn and needs to be facilitated. 
Naming in its wider sense means communicating not only in 
written but also in oral form, especially in indigenous communities 
where written form has weaker or no tradition. We also use the 
term cascading for passing on our learning, experience and insights 
to others. Here I include the voices of two action leaders recorded 
on video by Richard Teare at the end of the Griffith University 
community partnership program (Kearney and Zuber-Skerritt, 
2011: 33–34).  

 GULL has enabled me to re-connect with my training as a 
theologian and this helps me to reflect on the question ‘Who am 
I?’ – as a father, a husband and a leader of the community. I 
have realized that if my answers are the same today and 
tomorrow, it means that I am not progressing on my action 
learning journey. The journey to greater self-awareness and 
improvement drives me onwards and it is my hope that by trying 
to do better and discovering more about myself that I’ll be able 
to help others by sharing my experience of this process. For me, 
GULL is a vehicle and a light to help illuminate my journey. I 
have spoken with so many people about my experience – even 
those from our community who are in jail. I have been telling 
them that jail is not the end of the road for them; when you come 
out, the GULL program will be waiting for you. President of 
VOSP – the Voice of Samoan People. 

 

 The GULL concept is a revolutionary idea. I always want to 
learn and this model for active or action learning will help us to 
think differently and explore new aspects of community 
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development. I know that by re-discovering myself, I can do a 
better job and find new ways to learn. In terms of my community 
and a proposal that I should like to make to the President, Voice 
of Samoan People, I plan to involve the Ministers of all the 
Christian churches in Logan in an action learning group and 
thereafter to cascade our experience to the members and 
congregations of these churches. A notable celebrity in Samoa, 
who is now a radio presenter and prominent senior pastor living 
in Logan City.  

In Transformational Community Development we ensure from 
the very beginning that participants record their project activities 
and reflections on these activities throughout the LAL program, so 
that in the end (on Presentation and Celebration Day) they are able 
to present the results and learning outcomes publicly to an 
audience of all participants and stakeholders, community 
representatives and members, as well as invited colleagues, family, 
friends and sometimes the media. I am always astonished at the 
amount of time and effort that participants spend on their 
presentations, making them rich in ideas about project and 
learning outcomes, and clear in meaning, message and language – 
and usually also very creative. We often use video self-
confrontation in workshops as participants practise their 
presentation style to improve their ability for reflection and 
conceptualization. 

Fourth Phase: Equilibrium (Blue Zone) 

This phase is less intense than the Transformation Phase. 
Participants find it more detached and peaceful because they have 
developed a certain confidence about their new perspective and 
the beliefs, assumptions, and expectations related to it. The focus 
now is on elaborating, refining and applying the new conceptual 
framework, using logical analysis rather than analogical thinking 
and generating new concepts, as before. Taylor (2011: 79) explains: 

More structured logical thinking now plays a role in 
elaborating, generalizing and applying the new perspective. 
The beginning of the Equilibrium Phase is marked by a shift 
from insight to concept, from interpretation to definition 
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with a centre of gravity moving from direct experience to 
conceptualization.  

Blue represents calm and coolness and, as mentioned before, 
conservatism, sophistication, consistency, and unchanging, stable 
conditions. Participants further increase their self-confidence to 
feelings of personal strength and independence. Involvement with 
others is determined only by mutual interest and purpose.  

Comments from the two VOSP action leaders mentioned above 
illustrate this fourth transition well. Since LAL is concerned with 
all participants, I also present comments from other participants in 
that same LAL project in Logan City to illustrate the diversity and 
richness of personal experience and finally wisdom through this 
typical LAL program.  

 I am wiser now. In my view, wisdom is a special form of 
understanding that underpins strategic behaviour. Wisdom is 
acquired through experience and reflection, especially when 
seeking answers to challenging questions in collaboration with 
others. Wisdom becomes the foundation for strategic behaviour. 
(P4)   

 I have learnt how to communicate better with others, especially 
in English. I learnt new words every time we had our meetings 
and I can now relate to others easily, regardless of their cultural 
background. I also learnt to deliver the truth to people and how 
to stay away from corruption and political interference. I am 
now very confident that I can work in any environment, 
especially ones with problems, and this is why I am not afraid to 
voice my concern when we have community meetings or 
meetings with local government leaders. (P8)  

In Transformational Community Development we have arrived 
at sustainability. This means we – the community development 
professionals – can retreat. Members of the community are now 
confident in their ability to solve their community problems 
themselves, to proceed to new cycles in the spiral of emergent 
learning, as and when they believe necessary, and to help other 
communities on the same lifelong action learning journey. Figure 2 
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models the features of the emergent learning process in this 
discussion, and it is reprinted here with the author’s permission 
(©Taylor, 2011). 

 

 

Figure 2: Summary of emergent learning process features 
(source: Taylor, 2011: 81) 

I refer readers seeking further detailed explanation to the source: 
Emergent Learning for Wisdom (Taylor, 2011). 

Conclusion 

This article has presented a new conceptual model of emergent 
learning that is consistent with the theory and practice of action 
learning and action research generally and of lifelong action 
learning (LAL) in particular. To illustrate this model in action I 
have presented commentary provided by participants after their 
experience in a community–university partnership program 
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conducted in Australia using LAL methodology. The participants’ 
recorded observations of their experiences, reflections and insights 
exemplify this process model at work for enabling, promoting and 
sustaining community development and show clear alignment 
with each of the four transitions and four colour phases of the 
model of emergent learning. At the time the program was 
conducted, neither the participants nor the facilitators (of whom I 
am one) were aware of this model. 

My reflection on the community development program and 
insights formed while preparing this paper has generated the 
following questions. I conclude by encouraging readers to critically 
reflect on these questions for possible action: 

1. What have you found intriguing or significant in this 
article?  

2. What have you learned from this research and what would 
you like to inquire about further? 

3. What implications can you see for your own research and 
development activities? 

4. What would be your action plan for the next ALAR project 
you are part of, meaning: What is your focal question? 
Why is it important/significant? Who will be your co-
researchers and participants? Why would they be 
interested in your issue, concern or focal problem? What 
would you anticipate your mutual vision/dream to be? 
How do you plan to achieve your goals? And by when: 
What is your timeline? 

 
By answering these questions, you have just set the stage for action 
for your next ‘Transformational Community Development’ 
program! 
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Abstract 

This paper is based on reflections from two ALARA conferences 
that explored whether four new leadership theories have a role in 
developing leaders of not-for-profit (NFP) organizations in 
Australia. The author first invited the attendees at ALARA’s 
national conference held in Brisbane in 2011 to participate in an 
interactive workshop to explore four new leadership theories – 
authentic, servant, spiritual and relational leadership for their 
applicability to NFP faith-based organizations providing health 
and community care in Australia. The workshop was facilitated by 
the author along with an experienced facilitator who was 
attending the conference using an Open Space Technology (OST) 
meeting format to facilitate dialogue between participants 
utilizing a theme proposed for the meeting. At the start of the 
meeting the two facilitators briefly introduced the four leadership 
theories to be discussed. They then described the OST process. 
Next, participants were asked to announce discussion topics at the 
village marketplace that was created for the workshop. Groups of 
participants interested in a particular topic joined the discussion 
and the person who proposed the topic led the discussion. 
Summaries of the discussions were collected and posted by the 
group leaders. A final reflection took place in the open space (a 
circle of chairs with a space within) at which all the different 
groups were present. The reflections recorded at the workshop in 
the 2011 ALARA conference were analyzed and presented at the 
2012 ALARA national conference held in Sydney and further 
discussed with two groups at this conference. The feedback from 
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these two discussions formed the basis for action research cycles 
with the ALARA community that led to this the paper. 

Keywords 

Leadership Development, Not-for-profit organizations, Open 
Space Technology Meeting, Action Research 

Background 

In 2010, one of the authors of this paper took on the role of a Chief 
Investigator in an Australian Research Council Linkage grant 
investigating leadership development in not-for-profit (NFP) 
organizations involved in providing health and community care. 
The research is a three-year collaborative project between 
investigators from three Australian universities and two faith-
based organizations. Some managers who participated in a survey 
conducted as part of this research indicated that some newer 
leadership theories were more relevant to non-for-profit 
organizations. 

The theories that seemed relevant were authentic leadership 
(George 2003; Gardner et al. 2005 and servant leadership 
(Greenleaf 1977; Sendjaya and Sorros 2002). The research team was 
also interested to explore aspects of spiritual leadership (Fry 2003) 
and relational leadership (Uhl-Bien 2006) due to the values 
adopted by the two organizations in their vision. 

A shortened version of an Open Space Technology (OST) (Owen 
1997) meeting format was proposed for the ALARA conference 
held in Brisbane in 2011 (due to availability of time) as a quick and 
efficient way of holding a self-organized meeting to collect rich 
data on a topic that participants were passionate about. OST 
meetings generate vigorous debate as participants get passionate 
about the issues close to their heart. After a brief welcome and 
introduction to the day’s theme and process, the participants were 
invited to pose a question they would like to explore in connection 
with the theme in groups. Each volunteer “question owner” then 
presented his/her question and participants then formed groups to 
explore the topics further according to their interest. 
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OST uses four principles: 1) whoever comes is the right person; 2) 
whatever happens is the only thing that could have happened; 3) 
whenever it starts is the right time; and 4) when it is over it is over. 
It also has one law which states that when anyone finds that they 
are not learning or contributing they can use their two feet and 
walk to a more productive place. The metaphor of a butterfly 
pollinating is used to describe participants who move from one 
location to another to transfer knowledge. Dialogue takes place 
whenever the participants assemble at the open space created for 
the meeting. 

Each group was also asked to nominate a scribe to take notes of the 
discussions, which would be available to the other groups. At the 
end of the discussion the key points were displayed on the wall to 
start a dialogue. 

The OST meeting was planned to have six steps 

1. Welcome and focus the group 

2. State the theme 

3. Describe the process 

4. Present the individual questions 

5. Self-select the topic of most interest 

6. Share conclusions in the Open Space. 

Emerging Leadership Theories 

The four theories are described briefly in this section. The focus of 
this article is the processes that were used from which lessons were 
learnt about the applicability of the four theories. Therefore the 
four leadership theories have not been discussed in more detail but 
the references cited can provide further information on the theories 
and models used to test them for interested readers. 

Authentic Leadership 

According to George (2003: 12) “Authentic leaders genuinely 
desire to serve others through their leadership. They are more 
interested in empowering the people they lead to make a 
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difference than they are in power, money or prestige for 
themselves. They are as guided by qualities of the heart by passion 
and compassion, as they are by qualities of the mind”. 

Servant Leadership 

The term “servant leadership” has been made popular by the book 
published by the retired AT&T executive Robert Greenleaf in 1977. 
According to Greenleaf (1977: 27) “The servant leader is a servant 
first ... Then conscious choice brings one to aspire to lead”. 

Spiritual Leadership 

Fry (2003: 711) defines spiritual leadership as “comprising of 
values, attitudes and behaviours that are necessary to intrinsically 
motivate one ’s self and others so that they have a sense of spiritual 
survival through calling and membership”.  

Relational Leadership 

The concept of relational leadership has its origins in leader 
member exchange theory (“LMX”), which focuses on relationship 
between a leader and his/her follower, and servant leadership, 
which posits that the leader is there to serve his/her followers. 

Wright (2009: 8) states “leadership is a relationship – a relationship 
in which one person seeks to influence the thoughts, behaviours, 
beliefs, or values of another person.” 

The four leadership theories described are not mutually exclusive 
and have several common features. The authors who proposed 
these theories have also acknowledged these inter-relationships. 

AR Cycle 1 - Conversations at the Open Space 
Technology Meeting at Brisbane 

The Open Space process was explained to participants after which 
they were asked to suggest topics for consideration with a brief 
explanation. 

The participants were asked to join groups who were interested in 
the same topic. Prior to the selection some topics were combined, 
with the agreement of the participants, so that the explorations 
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could be completed in the allotted time. This is normal at an OST 
meeting and the negotiations take place at the marketplace. Finally 
four groups were formed. 

Group 1 started exploring the following questions: 

 What is successful leadership? 

 Why should one lead? 

 Who is the leader? 

 Size/Type/Structure of NFP. 

 How to be a leader who is inspirational who others would 
want to follow? 

Group 2 started the discussion with the question: 

How to encourage new leaders to emerge to carry on the 
great work of a really vibrant original happening 
community group? 

Group 3 had a simple theme: 

Explore the role of servant leadership in NFPs. 

Group 4 took on a theme covering the following questions: 

 How to improve the quality of a manager? 

 Critical thinking skills. 

 What is the aim/scope of leadership? 

 Leadership essence is leadership action. 

 Bridging human values with business acumen. 

 

It was surprising that only one group, Group 3, decided to explore 
one of the new theories of leadership. Groups 1 and 2 included the 
organizational context, NFPs, in their discussions. Group 4 went 
on to have a general discussion on both management and 
leadership. OST meetings are democratic processes where the 
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participants can select what they want to discuss even if the 
facilitator proposes a theme. 

Group 1 

Group 1’s discussion included two aspects – The group started 
discussing ‘Engagement’ as the essence of organizations, followed 
by the mission vs. market dilemma faced by NFPs. The interesting 
points that came out of the discussion on engagement were – co-
creating how things were organized in organizations; clear buy-in 
of vision and values by employees; sustainability of services and 
effectiveness. The discussions about NFPs explored the diversity in 
NFPs; the issues of compromising values to maintain profitability 
or financial stability and the need for conversations necessary in 
the organization to integrate the core purpose and philosophy. 

A useful output from Group 1 was a model shown in Figure 1 for 
processes used/issues faced by NFPs that need attention from the 
perspective of leadership. 

 

 

 
Figure 1 – Model proposed by Group 1 
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Group 2 

Group 2 had three rounds of discussions about NFPs. The first 
round focused on issues of organizational structure, questioning 
whether important positions in NFPs are often difficult to fill as 
they are not considered prestigious compared with other sectors. 
The group members also questioned what volunteers working for 
NFPs get in return for their participation. 

The second conversation went deeper and discussed issues faced 
by NFPs such as remunerating directors, appointing executives in 
specialized positions supported by payments and the availability 
of good quality managers to work in these sectors. 

This was followed up by some detailed discussions about how to 
use a roster system to find “time off” in which to develop skills, 
including how to deal with people who say “no” to development 
as they have no time, the importance of succession planning, and 
the need to focus on leadership development. 

Group 3, which discussed servant leadership, had two 
conversations. The first was about the role of the servant leader in 
an NFP, and the second was about introducing servant leadership. 

The characteristics of a servant leader were summarized as: 

 Building a supportive culture 

 Living organizational values 

 Creating space for people to engage and emerge 

 Releasing people for developing people and relationships 

 Appreciating what people bring to the organization 

 Sharing power and status 

 Providing authentic, supportive feedback. 

Outputs from the second conversation were useful for the main 
ARC funded project on leadership development. It discussed ways 
to introduce servant leadership. The following ideas were 
suggested: 
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 Encourage aspirational conversations 

 Focus on organizational values 

 Schedule regular and focused conversation 

 Allow things to happen by giving permission 

 Set up educational programs on leadership and mentor 
others. 

Group 4 

The discussion by group 4 focused on the qualities of managers 
and leaders. Some of the ideas on what managers needed to know 
were: 

 To know self and others 

 Ability to think critically 

 Recruit and select well 

 Need to appreciate multiple perspectives and world views.  

 A mechanistic view of the world is unhelpful. 

 They have to be keen. 

The group also reported a couple of other points about 
organizations and management development: 

 While management development is well researched it seems 
to miss the point in practice 

 We often do not bother to learn from what went well 

 We want success to be neat, simple, attainable and 
replicable. 
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AR Cycle 2 – Participatory Discussions at ALARA 
2012 conference 

The reflections that were recorded at ALARA 2011 conference 
were then presented at the ALARA Sydney 2012 conference by the 
author. At this session OST format was not used and the 
participants were divided into two groups to reflect on the 
following topics of interest to the research team of the ARC funded 
project. The reason for focusing on these two questions was 
because the ARC funded research project had progressed further 
between the two conferences. The following questions were the 
recent concerns of the ARC funded research project: 

 What are the capabilities required of leaders in NFPs? 

 What strategies can NFPs use to develop their leaders? 

 

The outputs from the two group discussions were summarized as: 

Group 1: Capabilities required of leaders 

 Open culture (trust, communication and approachability) 

 Use a team approach 

 Invert the hierarchy – frontline staff are also leaders 

 Ability to distribute (communicate?) vision, goals and 
strategies 

 Reflective practitioners 

 Understanding the complexity of NFPs and context (both 
internal and external) 

 Enable a bottom-up vision 

 First among equals 

 Working with passion and spreading it 

 Fostering an environment for change. 
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Group 2: Strategies to develop leaders 

 As contextual factors impact choice, develop in-house 
solutions rather than outsourced ones 

 Volunteers and managers need (discipline-related) skills and 
relationship. But top management should have technical 
(contextual and operational) skills to govern 

 Use action learning and corporate wisdom techniques 

 Coach and mentor to develop tacit skills that are already 
there 

 Recruit on values first. Make values explicit to staff 

 Use organizational structure to share leadership 

 Develop a caring attitude – profit is not the most important 
success factor 

 Share leadership skills strategies across the organization. 

Reflections from the two AR cycles 

In the time between the two conferences the ARC funded research 
project had progressed a large multistage Delphi study which had 
been carried out with a sample of managers from the two partner 
NFPs to identify the key capabilities needed for good leadership. 
These were: 

 Communication 

 Clear vision 

 Honesty and integrity 

 Team management 

 Strategic thinking. 

There were similarities between the outputs from the ALARA 2012 
discussions and the Delphi study carried out by the research team 
in the ARC funded research project. These were: 
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 Communication 

 Honesty and integrity and their relationship to trust 

 Having a clear vision and disseminating it 

 Importance of teamwork and team management. 

Thus the ALARA workshop helped confirm some of the findings 
of the ARC funded research project using a different process. 

The conclusions from the Delphi study that provided strategies to 
develop leadership capabilities (in fact recruit, develop and retain) 
were: 

 Proper recruitment and selection seems to be a key factor as 
several capabilities are judged as being innate 

 Education and training has been ticked in several categories 
which is not surprising. 

Three interesting conclusions were - the need for more on the job 
training or assignments, developing self-reflection and 
development and nurturing of interpersonal relationships. 

The category of ‘Statements’ that was discussed points to what top 
management should be doing in terms of deploying the 
organisational vision and values through their actions 

There were similarities here as well. Reflective practice and self-
reflection were both considered important. Disseminating the 
organizational vision was considered to be critical. There was a 
suggestion to take contextual factors into account when 
developing leaders. 

The outputs from the OST meeting held at ALARA 2011were 
useful in other ways. First of all, except for servant leadership, the 
other theories were not taken up for discussion. There could be 
two reasons for this. The first is that the participants were not so 
familiar with these theories. The group leader who took up servant 
leadership was familiar with it. The second was that the 
participants felt that leadership theories cannot be isolated as they 
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are interrelated. It may be more important to discuss the context as 
well as issues faced by leaders in general. 

The author of this paper reflected on his own experience from the 
two interventions and found that they might be useful for the 
research project as well: 

 There is a gap between the models of leadership theory and 
the understanding of these theories in practice 

 There is a gap in the models of leadership theory and how 
one would attain or develop these qualities in others 

 Therefore there is a need for people to have the opportunity 
to gain skills and knowledge in practice of 1 and 2 above 

 The importance of framing the question or the topic for 
conversation when gathering data at a workshop facilitated 
at a conference. 

The groups overlapped in their conversations of these leadership 
styles in organizations for-profit as well as not-for-profit 
organizations, thus indicating common tensions in both types of 
organization. The tension between making a profit and having the 
qualities of the four leadership styles was discussed, the 
assumption being that the goal of making a profit is at odds with 
these leadership qualities. The application of these different styles 
of leadership in for-profit organizations would therefore be 
interesting to test this assumption. 

However, the author holds that the qualities of these four different 
leadership styles are also present in for-profit organizations that 
stand out as leaders in business and the community. 

Conclusions 

The OST served its purpose. It facilitated engaging a community in 
a topic of common concern – the performance of NFPs as well as 
their leadership. It generated a lot of rich data within a short time. 
Initially, the discussions at the OST were slow but they picked up 
as the participants became more engaged. The participants needed 
reminding that they could walk away and join other discussions, 
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which they eventually did. This did not affect the discussions that 
were going on very much as reflected by the participants at the 
end. A surprising finding was that the four leadership theories did 
not become the focus of the discussions but the leadership and 
management of NFP organizations did. 

As an action research initiative the activities that contributed to 
this paper covered all three practices of action research (Reason 
and Bradbury 2008). First person - as it allowed the first author to 
reflect on his own contribution in the leadership research project 
that triggered this initiative; second person - as it enabled 
passionate discussions with engaged groups at both conferences; 
and third person - through dissemination via this paper that would 
be available, when published, to a wide variety of communities 
who might be interested in the effectiveness of OST, the issues 
faced by NFPs, and in leadership capability and development. 
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Abstract 

This paper describes the initial phases of the Fluid Watchers 
Pacific Rim project: a participatory action research project that 
involves developing and trialling an iPad app to provide 
monitoring and self-care for Indigenous Australians with heart 
failure. The development phase involved working with health 
experts, an IT team and Indigenous heart-failure patients through 
three cycles of development and critical reflection. This was 
followed by a small pilot study to examine the app’s effectiveness. 
In this paper, the researchers explain why IT-supported health 
education can be successful in decreasing re-hospitalisation and 
improving self-management skills. They describe the steps they 
took to ensure community participation and ownership of the 
project and present the findings of their pilot study. This pilot 
project suggests that an iPad app may be a practical and 
successful way to provide health-care support for Indigenous 
Australian heart-failure patients.  
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Introduction 

Indigenous people have the poorest health status of any 
population in Australia (AIHW, 2011). The statistics describe a life 
expectancy that is less than that of other Australians, coupled with 
increased levels of cardiovascular disease, cancer, diabetes, 
respiratory disease and kidney disease (AIHW, 2011). For example, 
Indigenous women are 11 times more likely to get coronary heart 
disease, and 13 times more likely to get rheumatic fever (AIHW, 
2011, p. 49).  

Australian estimates suggest that heart failure is experienced by 
2% of the Australian population, with 13% of patients aged over 65 
years. Heart failure is the leading cause of hospitalisation and a 
significant burden on the health care system. The stories of heart 
failure are similar in Australia, the USA and New Zealand (Clark, 
McLennan, Dawson, & Wilkinson, 2004; Massie & Shah, 1997; 
Riddell, 2005). In New Zealand, Maori people experience a greater 
burden of heart disease than non-Maori (Kerr, Penney, Barnes, & 
McCreanor, 2009).  

In Australia, Indigenous Australians with heart failure experience 
a death rate that is three times higher than the non-Indigenous 
population (AIHW, 2003). Some of these deaths are due to poor 
monitoring and some deaths could be delayed with effective self-
care and support. We developed the Fluid Watchers Pacific Rim 
project to explore ways to address this disparity within heart 
failure and keep people alive. We used a participatory action 
research method to work towards this goal. This paper describes 
the first phase of the action research project. 

Fluid Watchers Pacific Rim involves the design and testing of an 
iPad application (app) designed to teach self-management 
strategies about heart failure. The app is focused on fluid-level 
monitoring, and is designed to specifically meet the needs of 
Indigenous people with heart failure. The first phase of Fluid 
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Watchers Pacific Rim had two aims: (1) to involve Indigenous 
patients and community health workers in developing the app, 
and (2) to evaluate the app’s effectiveness. We were interested in 
two aspects of the app’s effectiveness: (1) its ability to teach heart-
failure knowledge and self-care behaviours (such as fluid-level 
monitoring), and (2) users’ satisfaction with the app and opinions 
about its user-friendliness. The project team included researchers, 
clinicians and community health workers. The researchers were 
drawn from Queensland University of Technology (QUT), Flinders 
University, Ipswich Hospital, Royal Brisbane Hospital, Central 
Queensland University and Kambu Aboriginal Medical Service in 
Ipswich.  

Throughout this paper, we use the term ‘Indigenous Australians’ 
to refer to both Aboriginal and Torres Strait Islander people unless 
we use a direct quote where Aboriginal and /or Torres Strait 
Islander people are mentioned. 

Understanding heart-failure and fluid-level 
monitoring 

The evidence demonstrates that people with heart failure who 
effectively manage their symptoms will experience fewer 
hospitalisations (Jaarsma et al., 1999). The most appropriate 
management includes lifestyle modification such as careful diet, 
regular exercise and minimising stress, along with adherence to 
medicine regimens. Despite this, approximately 50% of all patients 
experience minimal benefit from self-care interventions (Smedley, 
Stith, & Nelson, 2003). There is little available evidence discussing 
the efficacy of self-management support. Even less is known about 
the efficacy of self-management support relevant for Indigenous 
Australian populations, despite them carrying a larger burden of 
the disease proportionate to population (AIHW, 2011).  

Managing fluid levels is an important aspect of self-management 
for people with heart failure. Fluid levels are a key symptom of 
heart failure, so ongoing monitoring and management of fluid 
levels is a critical part of ongoing care (HFSA, 2006; Krum at al., 
2011). There is evidence that fluid monitoring can prevent the life-
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threatening consequences of emergency hospital admission for 
acute decompensated heart failure and pulmonary oedema 
(Caldwell, Peters, & Dracup, 2005; Jaarsma et al., 1999; Spaeder et 
al., 2006). The current guidelines for heart-failure treatment 
recommend that fluid levels are monitored by daily weight checks 
(Heart Foundation Australia, 2008). The guidelines provide advice 
and suggestions on what to do if the patient experiences 
symptoms. For example, if a patient gains two kilograms or more 
over two days, with associated ankle, hand and/or abdominal 
swelling, then the patient is advised to activate their fluid action 
plan and/or seek medical advice (Heart Foundation Australia, 
2008).  

Unfortunately, the evidence suggests that fluid monitoring is not 
widespread. A study with heart-failure patients in Australia 
revealed that less than half reported having bathroom scales. They 
were unable to weigh themselves, despite being advised to do so 
daily. Moreover, many patients in the study (especially women) 
were hesitant to weigh themselves daily because of the social 
stigma associated with being overweight and obese (Clark, Yallop 
et al., 2007). This suggests that social stigma is influencing the 
ability of patients to monitor symptoms that might save their lives.  

The project being discussed in this paper, Fluid Watchers Pacific 
Rim, is based on a successful fluid monitoring program from the 
USA called Fluid Watchers©. Some of the researchers involved in 
the Australian project were involved in the original Fluid Watchers 
program. Fluid Watchers was developed with rural heart-failure 
patients, and demonstrated improvements in heart-failure 
knowledge and self-care behaviour, plus fewer re-hospitalisations 
and reduced mortality (Caldwell, Peters, & Dracup, 2005; Dracup 
& Zegre, 2009). The program is based on self-care and adult 
learning theories (Knowles, 1980; Jaarsma et al., 1999). It focuses on 
the signs, symptoms, causes and consequences of decompensated 
heart failure and the importance of self-management. The program 
involves three main strategies: (1) teaching patients to keep a diary 
of daily weight and develop a fluid-retention action plan, (2) 
addressing perceived barriers to implementing the action plan, and 
(3) providing a script to use when calling a health-care provider if 
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symptoms worsen (Caldwell, Peters, & Dracup, 2005). After 
viewing the evidence from this program and after much 
discussion, we wanted to develop a project with Indigenous 
Australians with heart failure in an attempt to gain health 
improvements and make a difference in people’s lives. The aim of 
Fluid Watchers Pacific Rim is to adapt the original Fluid Watchers 
program through a participatory action research project. We want 
to ensure that Indigenous Australians with heart failure become 
more confident in differentiating between fluid and adipose 
weight gain during daily self-monitoring, and encourage them to 
respond with early action.  

Why an app?  

The evidence suggests that self-management programs assisted by 
information technology are often successful. In addition, research 
suggests that telephone follow-up can be highly effective on 
outcomes such as heart-failure knowledge, medication use, 
reduced hospitalisation and mortality, and cost effectiveness 
(Clark, Inglis, McCalister, Cleland, & Stewart, 2007). Interventions 
using technology are able to demonstrate improvements in quality 
of life, reduced costs and good levels of patient acceptability. They 
also show improvements in patient knowledge and self care 
(Clark, Inglis et al., 2007).  

Of course, not all information technology will be useful to heart-
failure patients, and any program needs to be carefully designed 
and tested. Research indicates that programs with user-friendly 
interfaces that include simulation, animation, image and voice can 
be efficient ways of educating patients and improving self-
management skills. Other approaches may not be as effective 
(Clark, Inglis et al., 2007). Clark, Inglis, et al. (2007), show that 
patients who receive technology-based education tend to engage 
and learn effectively, because they experience a sense of 
empowerment as self-directed learners who are taking control of 
their own health condition and self care. As a result, patient 
involvement in self care and decision making tends to increase. 
Our goal with Fluid Watchers Pacific Rim is to develop a form of 
technology that will engage heart-failure patients in self-directed 
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learning about their condition, thereby increasing the uptake of 
self care.  

We decided to develop an iPad app that would be a fun and 
convenient IT tool. The app combines the standard characteristics 
of computer-based teaching tools (simulation, animation, image 
and voice) with the capability to create an individual avatar and 
use the touch-screen interface. In this case, the avatar is a visual 
image that represents the patient. We use a figure that in other 
programs might be able to be animated. We also wanted the app to 
collect and evaluate statistical evidence of learning and outcomes. 
We felt that the portability of iPads would be a great benefit to 
health-care workers in communities and in clinics. Our aim was to 
produce education and self-monitoring materials that would be 
engaging, interactive, easy to navigate and usable (for patients, 
carers and health-care workers within both hospital and 
Indigenous community settings). 

Methodology  

We developed a participatory action research approach for the 
project. The research process involved a repeated cycle of 
developing the technology, negotiating what the device could do, 
and testing the technology with experts and potential users. We 
wanted to be able to dream and work with Indigenous heart-
failure patients as part of the research process.  

Drawing on the work of Reason and Bradbury (2006), Kerr et.al. 
(2009) identify that action research works in empowering and 
participatory ways ‘to generate research-based solutions to 
problems that impact on well-being of the people and 
communities’ (p. 2). As a process, it allows researchers to 
incorporate a family of research methodologies as they work with 
community members, groups and organisations in an attempt to 
seek answers and solutions to real and complex problems. The 
complexities involved in treating and monitoring heart failure 
make the topic ideally suited to participatory action research. This 
approach has also been extensively used in education settings to 
develop effective technology-based teaching strategies.  
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Participatory action research has been used as an appropriate 
research methodology with marginalised and vulnerable 
populations – not just in Australia, but also in other parts of the 
world (Giachello et al., 2003; Nelson, Ochocka, Griffin, & Lord, 
1998). It is increasingly being used with Indigenous populations 
(Cochran, 2008; Kerr et al., 2009; Mooney-Somers & Maher, 2009). 
In Australia, participatory action research is often cited as a 
suitable approach for researchers who are seeking to work with 
Indigenous Australian organisations and communities (Fredericks 
et al., 2011; Mooney-Somers & Maher, 2009). In some cases, it is 
specifically chosen as an approach to bring about change 
(Fredericks et al., 2011; Walker, Fredericks, & Anderson, 2012).  

Evidence also suggests that participatory action research used 
within health contexts can increase the likelihood that the 
developed interventions will be used and bring health benefits to 
the community (Leykum, Pugh, Lanham, Harmon, & McDaniel, 
2009; Giachello et al., 2003; Kidd & Kral, 2005; Stringer & Genat, 
2004; Viswanathan et al., 2004). Action research has successfully 
been used to develop interventions within Indigenous health 
contexts (Brough et al., 2006; Erick, Mooney-Somers, Akee, & 
Maher, 2008; Fredericks et al., 2011; Tsey, Patterson, Whiteside, 
Baird, & Baird, 2004). While there are a growing number of 
participatory action research studies involving Indigenous 
Australians, few are focused on the field of heart disease. 
However, the work of Kerr et al. (2009) in developing an action 
research project in New Zealand with Maori people experiencing 
heart disease is particularly relevant to this project. Heart disease 
amongst Maori populations is of significant concern, and its 
pattern is broadly similar to the experiences amongst Indigenous 
Australian populations (AIHW, 2011; Kerr et al., 2009). 

The benefits of using action research within health contexts is best 
summed up by Israel et al. (1995). They explain that action research 
involves people from the community in all aspects of the research. 
The project is a co-learning process where the researchers and 
community members learn from each other’s knowledge and 
expertise. Action research includes a reflective process that 
involves critical consciousness. It is enabling to the communities 
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participating in the study and works through a process that 
balances the goals of research, action and evaluation. The work of 
researchers such as Israel et al. (1995) and Reason and Bradbury 
(2006) highlights the benefits of action research and the need for 
the action research process itself to be evaluated.  

The Fluid Watchers Pacific Rim project is informed by the 
understanding that cultural sensitivity is essential for effective 
heart-failure management across different populations (NHMRC, 
2005). Interventions need to be adapted to suit the cultural 
backgrounds, socioeconomic circumstances and health literacy of 
the families and communities involved (NHMRC, 2005). A 
participatory action research approach allows us to work in a 
culturally appropriate and sensitive way, and to be responsive to 
the community’s needs. We aimed to ensure that all aspects of the 
project involved cultural sensitivity, and demonstrated respect for 
history, cultural beliefs and the social determinants of health (such 
as inadequate resources, varying levels of education and poverty) 
(Anderson, Baum, & Bentley, 2007; Boyle, Fredericks, & Tweede, 
2013; NHMRC, 2003).  

The action research process was not easy. Developing the app took 
much consideration and extensive consultation. At times, we 
needed to challenge our decisions to make sure that we were not 
taking the easy option instead of thinking first about what was best 
for heart-failure patients, health organisations and the community 
while balancing what community members and patients were 
articulating with regards to themselves Generally, after some 
discussion we would realise that we were all wanting the same 
thing it was in how we were talking about it that revealed the 
difference.  

Participatory action research tends to be slow. It requires 
considerable reflection and more time, money and personal 
commitment that other approaches to research. For example, Fluid 
Watchers Pacific Rim involved multiple visits to the site, with time 
spent talking with people, reflecting on the progress, listening to 
feedback, and then making the changes – all before undertaking 
the process again.  
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Participatory action research involves respecting the needs of the 
project’s various participants. For us, this meant that at times 
during the project, organisational and community priorities 
needed to take precedence. We were mindful that participatory 
research approaches can sometimes create tensions between 
individuals and groups, particularly around balancing the needs of 
the participants against the needs of funding bodies, the 
requirement to publish in academic journals, and project timelines 
(Kendall, Sutherland, Barnett, Nalder, & Matthews, 2011). There 
are examples of participants withdrawing from the research 
altogether because of moral distress (Kendall et al., 2011, p. 6).  

Some of these issues did surface for us, and at times we struggled 
to balance the differing needs. We took guidance from Smith 
(1999), who argues that the process is more important that the 
outcome, and from Stringer (1999), who suggests that the quality of 
relationships can affect people’s experiences of the project. We 
prioritised the developing relationships and the process itself, and 
this helped to direct all of our decision making. We did this by 
regular communication, open dialogue and always checking how 
everyone was travelling in the project. We sought honesty in 
communication and understood the privileged position we were 
afforded by having access to people who had such a condition. If 
there were issues we positioned the participants first and the 
organisation first and our needs as researchers second. We 
understood that all of the participating patients were not very well 
and we sought not to add to their issues in a negative way but in a 
positive way. Patients saw that they could not just be helping 
themselves, but others who came after them who had the same 
condition.   

The project was developed according to the National Health and 
Medical Research Council guidelines for research with Indigenous 
Australians (NHMRC, 2003). On our project team, 40% of the Chief 
Investigators (CIs) and Associate Investigators (AIs) are 
Indigenous people, with the remaining members being heart-
failure experts. Ethics approval was received from the Queensland 
University of Technology (QUT) Human Research Ethics 
Committee, which confirmed that our project met the requirements 
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of the National Statement on Ethical Conduct in Human Research 
(NHMRC, 2007).  

This first phase of the Fluid Watchers Pacific Rim project had two 
key objectives: 

1. To involve Indigenous patients and community health-
care workers in the development of a heart-failure self-care 
iPad app 

2. To evaluate the effectiveness of the iPad app on (1) heart-
failure knowledge, (2) self-care behaviours and (3) 
satisfaction and user friendliness of the software.  

Study site and size 

The Fluid Watchers Pacific Rim project is based in the city of 
Ipswich, west of Brisbane, in Queensland, Australia. In 2006, 
Ipswich had a population of just over 162,000, with 34.3% of the 
population in the most socioeconomically disadvantaged quintile 
(ABS, 2011). Compared to the wider Queensland population, 
Ipswich has higher rates of physical inactivity, obesity, type 2 
diabetes, mental and behavioural disorders, and deaths from 
coronary heart disease and stroke (ABS, 2011).  

The project is focused on Indigenous people with heart failure who 
attend either one or all of the Kambu Medical Centre in Ipswich, 
Ipswich Community Health Heart Failure Centre and West 
Moreton Health Service District. Focusing on the Ipswich site gave 
us a fairly defined, stable group for the trial, which helped to make 
the developmental stages manageable.  

In the initial stages of the project, we spent time talking with staff 
and the Board of the Kambu Medical Centre. We needed to 
develop a strong working relationship with them, ensure that all 
stakeholders were fully informed about what was required to 
commence the project, and ensure they understood the process 
that the work would involve. We consulted with local Elders and 
presented education seminars relevant to our work. We wanted to 
develop trust and engagement between the research team and the 
local community. We sought to develop a relationship with Kambu 
Medical Centre that would provide a solid, ethical and trusting 
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foundation for the trial and for the subsequent large-scale project. 
We allowed this process to flow and extended the timeline as 
required. We began without a rigid timelines so we were able to 
extend the project with reasonable ease. We additionally worked 
from a basis of wait and see and develop, rather than a strict ‘this is 
the way’ process which enabled us to develop and shape the 
project through the input of stakeholders. This worked for us and 
this was the way that the Indigenous researchers had advised the 
non-Indigenous researchers we should best work on this project. 
We were able to do this since we were not governed by a grant or 
external agency that expected us to also stick to a timeline that was 
unworkable for the project.    

Developing the project 

The development component of the project involved three cycles of 
action and reflection. Within each action research cycle, we sought 
feedback from three participating groups:  

 Medical and clinical reviewers 

 IT reviewers  

 Heart-failure patient reviewers.  

We sought feedback about the app’s design, images, language and 
health content, and the level of health literacy required to use it. 
The app was refined and developed through each research phase. 
For example, the avatar’s design changed to become more 
acceptable to our target community (Figure 1 shows one example 
of the IT team’s work on developing the avatar). The avatar of the 
woman changed to be more reflective of the women in the target 
community who were more likely to wear dresses and have 
shorter hair. This image is one of a handful of images that was 
discussed and trialled with the participating patients and the 
health workers. This was a reflection of the patients themselves 
and not a reflection of how workers, service providers or the 
researchers saw the patients. This might be different in other 
communities. We look forward to a time when the app might be 
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developed to such an extent that it might allow individual patients 
to best reflect their individual self through the avatar.  

 
Figure 1: An example of the evolution of the app’s avatar. 

 

The third cycle of development resulted in the final version of the 
app that was used in the trial. Our cyclical development process 
was similar to the approach used by other health organisations 
undertaking action research projects (Fredericks et al., 2011).  

Input from medical and clinical reviewers 

The app was reviewed during each cycle by a medical and clinical 
panel that included a cardiologist, heart-failure nurse practitioner, 
heart-failure research academic, and cardiac nurse. The medical 
and clinical review panel focused on:  

1. Integrity of the heart-failure messages according to 
evidence-based guidelines 

2. Applicability of psychometric tools 
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3. Appropriate language and images 

4. Appropriate interactivity. 

Input from IT reviewers 

The IT team reviewed the app during each cycle to assess its 
workability and reliability.  

Input from heart failure patient reviewers 

The app was reviewed by five Indigenous heart-failure patients 
and their carers for usability and ease of navigation. The same 
patients reviewed the app during each cycle. The participants for 
this phase were chosen as a purposeful sample based on criteria 
developed by the Kambu chronic disease nurse who works within 
a culturally safe environment and where culture is taken into 
account in decision making and a patients care options. Only 
people with heart failure who were clinically stable were 
approached to participate in the study. This was a group decision 
involving Aboriginal people, including health qualified Aboriginal 
people.  

Trial component of the project 

Following the app’s development, we undertook a small trial to 
assess the app’s usability. We recruited five Indigenous people 
with heart failure who had not participated in the app’s 
development to participate in the trial. The participants were 
chosen as a purposeful sample based on the same criteria as the 
people involved in the development phase. Only Indigenous 
people with heart failure who were clinically stable were 
approached to participate. Stability was required to minimise any 
clinical intervention variables during the study.  

The trial phase aimed to evaluate:  

1. Heart-failure knowledge  

2. Self-care behaviours 

3. User-friendliness of the software.  
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To conduct the evaluation, we used before and after validated 
questionnaires. Each questionnaire has been previously validated 
with other populations, but not with Indigenous people. 

1. Heart-failure knowledge: We used the Heart Failure 
Knowledge Scale – a multiple-choice and yes/no, self-
administered questionnaire (Simons-Morton, Haynie, 
Crump, Eitel, & Saylor, 2001). The scale consists of six 
items on heart failure, symptom recognition, diet, fluid 
restriction, medication and exercise. It provides a score of 
between 0 and 15 to measure heart-failure knowledge.  

2. Self-care behaviour: We used the Self-Care of Heart 
Failure Index Scale (Jaarsma et al., 1999) to measure self-
care behaviour, including fluid and weight management.  

3. User-friendliness of software: We used a previously 
validated IT Satisfaction Survey (Clark et al., 2007), which 
we adapted to measure the usability and ease-of-
navigation of the app, and to determine participants’ level 
of engagement, views about the app’s applicability, and 
satisfaction. 

Results of the trial phase 

The five patients involved in the trial phase included three men 
and two women, with a mean age of 61.2 years. Of these patients, 
three were NYHA (New York Heart Assessment) Class III (an 
international standard that implies a high level of care is required). 
Four of the participants were married.  

Overall, heart-failure knowledge amongst participants improved 
by 13%, self-care behaviours improved by 3.2%, and satisfaction 
with the iPad app was 86.2%. Participants said that they enjoyed 
participating in the project.  

The outcomes of this pilot are encouraging. We are now working 
on how we can develop this project for a larger pilot.  
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Discussion 

Fluid Watchers Pacific Rim has demonstrated that the iPad app 
can deliver positive outcomes for Indigenous heart-failure patients. 
The teaching applications developed through this project can be 
immediately used by hospital and health-care workers who care 
for heart-failure patients. They can also be used by patients 
themselves.  

The tools and materials developed in the project continue to be 
used by the Ipswich community, as part of our efforts to achieve 
sustainability and reciprocity in the project. It enabled people with 
heart failure to have direct input into the care of themselves. While 
our initial trial suggests that the app provides a valuable tool for 
self care and monitoring for heart-failure patients in Indigenous 
communities, we need to fully test the app with a larger group of 
patients with heart failure for reliability and validity. We believe 
that the PAR will offer more patients with heart failure to have a 
greater say in their care. Some of the issues will be the same due to 
the condition as it presents itself. Using PAR will add depth to 
what is known about Aboriginal and Torres Strait Islander people 
with heart failure. Even if there is some variations in future work it 
is adding to the evidence in so far is there is minimal evidence 
available. Over time with increased numbers of people 
participating in such work we believe we will start seeing a greater 
dominant themes and trends. We are planning a future trial in 
Ipswich which will build on the work undertaken with Kambu to 
date.  

Conclusion 

This pilot study of the Fluid Watchers Pacific Rim project involved 
developing an iPad app to support self-care and monitoring for 
Indigenous people with heart failure. The people who participated 
in developing and trialling the app enjoyed their involvement in 
the project. They all showed improvement in knowledge and self-
care (this improvement was shown by those in the development 
phase and those in the trial phase).  
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This pilot confirms that participatory action research can be used 
successfully in the development and trialling of an app intended 
for clinical interventions. The methodology was a useful way to 
bring together health experts, an IT team and Indigenous heart-
failure patients. Together, they worked through three cycles of 
development and critical reflection. Through this project, we have 
come to believe that this approach can be used for future clinical 
trials that approach health care from a cultural perspective. In 
doing so, this offers another mechanism for working towards 
achievable and effective health gains for Indigenous Australians, 
beyond the life of the project.  
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Book review: “The Human 
Capacity for Transformational 
Change: the Future of the 
Collective Mind” by Valerie A. 
Brown and John A. Harris. 
Earthscan, Routledge, 2014. 
Susan Goff 

 

This book is significant on several 
accounts, any of which may relate to a 
participatory inquiry. As a first 
observation, it draws on a continuum of 
its authors’ life works, presented in 
convincing, broad and succinct terms. 
For participatory inquirers the theories 
of practice that it proposes are both 
flexible and firm, providing practitioners 
with robust conceptual resources to 
guide our reflection and practices in the 
change environments in which we work.  

But let me list four observations about 
this book that both validate the claim for its significance while also 
introduce you, the reader, to its content.  

First, the authors accept that there is such an entity as a scale of 
change that transforms the reality in which we live – that is: 
“transformational change”. The text clearly describes the nature of 
this scale of change, now including change that originates in 
human thought rather than non-human phenomena (such as plate 
tectonics, for example). It is these human originations of 
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transformational scale change that are Brown and Harris’ subject. 
The authors provide evidence of this form of change with a) 
comprehensive research, b) summarised indicators of its presence, 
and c) a compelling rationale.  

In literary terms, their medium is their message, explicitly and 
implicitly deploying their theoretical propositions about 
transformation in the structure, semantics and preoccupations of 
the text. As participatory practitioners we frequently hear and 
perhaps use the language of “transformation”. The value of this 
text is that it prevents the danger of this concept being overused to 
the point of losing meaning, providing evidence of its reality 
without defaulting to prescriptive and narrow definitions.  

In documenting the evidence, the authors trace the work of many 
transformative thinkers and the patterns of thought leadership that 
their conceptual genius or “wizardry” produced.  They go on to 
include current examples of the contemporary experience of such 
wizardry, which they refer to as “the Collective Mind”. These 
examples of global transformation originating in human thought 
manifest in social and material expressions such as participatory 
governance, the gift economy and life-long learning arenas. These 
scenarios are judiciously chosen for their ability to provide existing 
platforms of growth for ongoing ethical, anthropogenic change. 
They also give the reader a cultural sense of belonging to 
transformational worlds, which as Brown and Harris say are 
intentionally un-utopian, and also far from fearfully dystopian.  

My second observation regarding the significance of this book, is 
its timing. The authors point to the multiple, complex and 
unpredictable dynamics that are reshaping realities to our eyes – 
and minds. In recognising the reality of transformational scales of 
change in the Anthropocene they propose a new science of 
transformation fitting with the Age.  

Consistent with its purpose, and of keen interest to participatory 
knowledge producers, this proposed science is also in 
transformation; the knowable reality (ontology) that its use can 
create remains an open-ended question. Depending on the 
feedback that develops through its use, this is a characteristic that 
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may or may not continue as an innate feature of this theory in 
practice. By contrast, the authors assert that its epistemology, or 
the relationship between the knower and that which is knowable, 
is predictable and generalizable while also being necessarily inter-
subjective. That is – they avoid objectivism and as some would see, 
its risks particularly with regard to matters human, without losing 
the utility of a generic, robust theory. 

The authors propose specific questions, dimensions and systems 
that can facilitate the emergence of an epistemology of the 
“Collective Mind”. These pointers are drawn from their 
framework of seven inter-dependent dimensions: the introspective, 
physical, social, ethical, aesthetic, sympathetic and the reflective 
domains. This framework is the communicative and cognitive 
medium that is their message. It provides a pathway through 
categorical, oppositional and paradoxical thinking to invite 
integrated, synthesising and systemic thinking.  These are useful 
resources for participatory practitioners.  

As stated, intrinsic to the Collective Mind’s ways of knowing is 
that what can be known (ontology) by means of its epistemology 
cannot be prescribed. This is another unique moment in time for 
human and planetary development. In previous western 
knowledge systems at least, what can be known from a particular 
epistemology could be controlled through religious doctrine as in 
pre-enlightenment knowledge systems, its discipline base as in the 
case of enlightenment systems, or the existentialism of critical 
approaches to knowing as in the case of post-modernist knowledge 
systems.  

It appears that the Collective Mind refuses to be contained within 
such strictures, given the scale of unpredictability that the 
Anthropocene manifests. For example, who can possibly know 
what realities emerging from a stabilisation of climate change and 
human engagement with it will look like? In this sense, the science 
of Collective Mind is uniquely lacking in orthodoxy. This makes 
possible a complex of heterodoxies and power relationships 
associated with them, the likes of which we do not as yet have a 
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sociology to inform. The Collective Mind provides a starting point 
for inquiring into such vital sociological thickets.  

Our third significant account, and related to our second of 
timeliness, is the kinetic nature of the thought leadership gifted by 
the authors through this text.  

A science of transformation can make us conscious of the presence 
of socio-environmental, transformation-scale change. In facing its 
uncontrollability it brings human actors (and other non-human 
participants such as natural systems) confidently into a choice 
point of responsible relationship with each other and the moment, 
in the interests of future generations of life. This publication is 
essential to navigating such moments. The text contains clear 
tables, models and exemplars which if actually engaged with in 
decision-making and behaviours the actor can take the opportunity 
to transform within themselves. In some ways this is unremarkable 
- the world is full of texts that would guide personal development; 
what is remarkable is that this text provides a kinetic theory of 
personal development that is recognising of the Anthropocene and 
embodies a science that fits this reality. 

This point leads to a fourth and last synthesis for this review. With 
this identified scale of change, the timing of its science, and the 
kinetic nature of its theory at our fingertips, Brown and Harris 
place before us the choices and subsequent responsibilities for 
evolving with the transformational experiences of the world. They 
are offering an opportunity to do this in an informed, ethical and 
aesthetically sensitive manner.  

We can do this by consciously becoming “collective mind”: an inter-
cultural, cognitive, experiential entity, unrestrained by time or 
place, characterised by values associated with diverse 
understandings of existence, new forms of power extended 
through information technologies and hybrids of social exchange. 
It is by being collective minds together that we are rapidly 
producing a diversity of global commons in the face of planetary 
change originating in human thought. What these ways of being 
can become is an unfolding story, which this text gives us one 
means to tell. 
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  ALARA membership 
information and article 
submissions 

 

ALARA membership categories 

Membership of ALARA takes two forms: individual and 
organisational.  

ALARA individual membership  

The ALAR Journal is available to members of the Action Learning, 
Action Research Association Inc (ALARA). Members obtain access 
to two issues of the ALAR Journal per year. 

ALARA membership also provides information on special interest 
email and web based networks, discounts on conference/seminar 
registrations, and an on-line membership directory. The directory 
gives details of members around the world with information about 
interests as well as the ability to contact them. 

ALARA organisational membership 

ALARA is keen to make connections between people and activities 
in all the strands, streams and variants associated with our 
paradigm. Areas include action learning, action research, process 
management, collaborative inquiry facilitation, systems thinking, 
indigenous research and organisational learning and development. 
ALARA may appeal to people working in any kind of 
organisational, community, workplace or other practice setting; 
and at all levels. 

ALARA invites organisational memberships with university 
schools, public sector units, corporate and Medium to Small 
Business, and community organisations. Such memberships 
include Affiliates. Details are on our membership link on our 
website 
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For more information on ALARA activities 
Please visit our web page: 

www.alarassociation.org/pages/about-us/joining-
alara  

 or email admin@alara.net.au 
 

 

Journal submissions criteria and review process 

The Action Learning and Action Research Journal (ALARj) 
contains substantial articles, project reports, information about 
activities, creative works from the action research and action 
learning field, reflections on seminars and conferences, short 
articles related to the theory and practice of action learning, action 
research and process management, and reviews of recent 
publications. ALARj also advertises practitioners’ services for a fee. 

The journal aims to be of the highest standard of writing from the 
field in order to extend the boundaries of theorisation of the 
practice as well as the boundaries of its application. This purpose 
represents a recent change in policy.  

The journal aims to be accessible for both readers and contributors 
while not compromising the need for sophistication that complex 
situations require. Where previously our commitment was to 
publish new practitioners as a way of developing the field, while 
also introducing novice practitioners presenting creative and 
insightful work we now encourage experienced practitioners and 
scholars to contribute.  

Accordingly, our rate of rejection has increased. We will only 
receive articles that have been proof read, comply with the 
submission guidelines as identified on the journal’s website, and 
that also meet the criteria that the reviewers use, also available on 
the journal website. We are unlikely to publish an article that 
describes a project simply because its methodology is drawn from 
our field.  
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The intention of the journal is to provide high quality works for 
practitioners and funding bodies to refer to in the commissioning 
of works, and the progression of and inclusion of action research 
and action learning concepts and practices in policy and 
operations.  

AlARj has a substantial international panel of experienced action 
research and action learning scholars and practitioners who offer 
both double blind and transparent reviews at the request of the 
author. 

Making your submission and developing your paper 

Please send all contributions in Microsoft Word format to our 
Open Journal Systems access portal: http://journal.alara.net.au 

You will need to register as an author to upload your document 
and work through the four electronic pages of requirements to 
make your submission. ALARA’s Managing Editor or Issue Editor 
will contact you and you can track progress of your paper on the 
OJS page. 

If you have any difficulties or inquiries about submission or any 
other matters to do with ALARA publications contact the 
Managing Editor on editor@alara.net.au 

For the full details of submitting to the ALAR Journal, please see 
the submission guidelines on ALARA’s web site 
www.alarassociation.org/pages/publications/submission-
guidelines. 

Guidelines 

The journal is devoted to the communication of the theory and 
practice of action research and related methodologies generally. As 
with all ALARA activities, all streams of work across all disciplines 
are welcome. These areas include action research, action learning, 
participatory action research, systems thinking, inquiry process-
facilitation, and process management and all the associated post-
modern epistemologies and methods such as rural self-appraisal, 
auto-ethnography, appreciative inquiry, most significant change, 
open space technology, etc. 
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Our reviewers use the following criteria, which are important for 
authors to consider: 

 Criteria 1: How well are the paper and its focus both aimed 
at and/or grounded in the world of practice? 

 Criteria 2: How well are the paper and/or its subject 
explicitly and actively participative: research with, for and 
by people rather than on people? 

 Criteria 3: How well do the paper and/or its subject draw on 
a wide range of ways of knowing (including intuitive, 
experiential, presentational as well as conceptual) and link 
these appropriately to form theory of and in practices 
(praxis)? 

 Criteria 4: How well does the paper address questions that 
are of significance to the flourishing of human community 
and the more-than-human world as related to the 
foreseeable future? 

 Criteria 5: How well does the paper and/or its subject aim to 
leave some lasting capacity amongst those involved, 
encompassing first, second and third person perspectives?  

 Criteria 6: How well do the paper and its subject offer 
critical insights into and critical reflections on the research 
and inquiry process?  

 Criteria 7: How well do the paper and/or its subject 
progress AR and AL in the field (research, community, 
business, education or otherwise)? 

 Criteria 8: How well is the paper written? 

Article preparation 

Journal submissions must be original and unpublished work 
suitable for an international audience and not under review by any 
other publisher or journal. No payment is associated with 
submissions. Copyright of published works remains with the 
author(s) shared with ALARA Inc.  
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While ALARj promotes established practice and related discourse 
ALARj also encourages unconventional approaches to reflecting on 
practice including poetry, artworks and other forms of creative 
expression that can in some instances progress the field more 
appropriately than academic forms of writing.  

Submissions are uploaded to our Open Journal System (OJS) 
editing and publication site.  

The reviewers use the OJS system to send you feedback within a 2-
3 month period. You will receive emails at each stage of the 
process with feedback, and if needed, instructions included in the 
email about how to make revisions and resubmit.  

Access to the journal 

The journal is published electronically on the OJS website. 

EBSCO and InformIT also publish the journal commercially for 
worldwide access, and pdf or printed versions can be purchased 
from Sydney University Press at 
http://fmx01.ucc.usyd.edu.au/jspcart/cart/Category.jsp?nParentI
D=42 

For further information about submitting to the ALAR Journal, 
please see the submission guidelines on ALARA’s web site 
http://www.alarassociation.org/pages/publications/submission-
guidelines. 
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Please see ALARA’s web site www.alarassociation.org for 
information on organisational membership. 



 
 
 
 
 

ALARA is a strategic network of people 
interested or involved in using action 
learning or action research to generate 

collaborative learning, research and action 
to transform workplaces, schools, colleges, 

universities, communities, voluntary 
organisations, governments and businesses. 

 
ALARA’s vision is that action learning and 

action research will be widely used and 
publicly shared by individuals and groups 

creating local and global change for the 
achievement of a more equitable, just, 

joyful, productive, peaceful and sustainable 
society. 

   


